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Abstract
This report explores the role of reflection
in enabling facilitators to carry out
meaningful participation during a peer
research project at Justlife. 

Based on qualitative interviews with
three facilitators, the findings explore
how reflection drove person-centred
iteration, provided a means by which
emotional labour could be processed,
and enabled facilitators to understand
power, inequality and positionality
during the process.

The findings are a glimpse into the
experience of meaningful participation
from the perspective of those who
facilitated the process, and an insight
into the vital role that reflection played
in the project’s success.

Alex Procter is Justlife’s Lived
Experience and Participation Lead, and
trainee community psychologist at
University of Brighton. This report was
written as part of a master’s program.
She was the 4  member of the peer
research facilitation team, and this
insider positionality has been an active
element in both the design and analysis
of the research. 
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This report shares the findings of
interviews with facilitators, exploring
their experiences of reflection in a
peer research project. It demonstrates
how reflective processes influenced
the way the project was run and was
able to achieve it’s outcomes, and
how they affected the psychological
safety of the project. 

The findings can be read in detail from
page 8 and the recommendations from
page 17. These been written for Justlife,
but could be relevant to any
organization looking to structurally
embed participatory lived experience
led work.

While a ‘facilitator’ can be broadly be
described as someone who build
relationships and enables participation
(Kagan et. al., 2011, p.345),  the
facilitators of this project described
their day to day roles as incredibly
diverse: overseeing training and project
planning, while supporting co-
production, participant well-being,
research, logistics, admin and
advocacy. 

This vast on the ground and behind the
scenes involvement in a project has led
to nuanced and valuable insights, yet
these perspectives are rarely explored
as a source of knowledge production in
participatory research (Emke et. al.,
2024). 

   Introduction
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 Summary - This Research Report

Additionally, while there is some
research exploring facilitator’s
emotional labour in participatory
research projects in academic settings
(Oliver et. al., 2019), how this plays out in
participatory projects within the
voluntary, community and social
enterprise sector (VCSE) is well less
explored.

This report summarises that
experience; seeing facilitators unique
perspectives as a source of knowledge
to be built upon to further strengthen
the growing understanding of
participatory approaches. 

While this report focuses on project
facilitators, it can be read alongside the
research, reflective blogs and manual
produced by Justlife’s peer researchers,
as part of the wider learning from that
project, all of which are available on the
Justlife website:

https://www.justlife.org.uk/our-
work/lived-experience/peer-research 

The following introductory subsections
will explain the context of Justlife, the
peer research project and the
participatory action research (PAR) -
the framework it was built.
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There are an estimated 127,890 homeless
households in Temporary Accommodation (TA) in
England - an all time high that is trending upwards

(Tebbs, 2025). TA is any type of accommodation
people stay in while experiencing homelessness.

Official TA used by local authorities for people they
support includes hostels or emergency

accommodation. Unofficial, or ‘unsupported
temporary accommodation’ includes bed and

breakfast, hotels, overcrowded houses in multiple
occupation, and sofa-surfing, to name but a few.

(Justlife, 2025c)

A vastly unregulated sector, conditions in TA are
often incredibly unhealthy and unsafe for

occupants due to issues such as mold and damp,
buildings in disrepair, support services being

stretched and unable to provide the specific help
needed. Due to a lack of social housing and

inaccessibility of the PRS sector, people’s stays can
end up being anything but temporary, lasting
years or decades, often leading to worsening

health outcomes. (Emma et. al, 2025).

Justlife is a charity working to make stays in TA
shorter, safer and healthier. They provide one-to-

one client health support, advocacy and
befriending in Brighton and Manchester; whilst

campaigning for national and local systemic
change. (Justlife, 2025a) In this, Justlife is

committed to centring people with lived
experience in all they do in an ethical and

psychologically safe way. ‘Lived experience’
describes a first-hand experience of a life event or

social issue - at Justlife, it refers to people who
have first-hand experience of homelessness

(Justlife, 2025b).

Justlife, temporary accommodation
& lived experience
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Figure 1 (Procter, 2025) is a visual
project timeline, and gives some insight
into the projects complexity. 

Key achievements included: 

9 peer researchers trained in-house
A co-produced, accessible manual:
“How to set up a Peer Research
Group” designed by group one,
iterated by the second group and
external partners. 
2 research projects designed and
carried out by each group.

Readers wanting a deeper context for
this report are encouraged to explore
the peer research publications,
reflective blogs by the peers and the
co-produced “How to Set Up a Peer
Research Group”, all of which are
available on the Justlife website:

https://www.justlife.org.uk/our-
work/lived-experience/peer-research

In 2023, Justlife launched a UKRI funded
peer research project, aimed at
growing the sectors understanding of
the most marginalised populations of
the homeless community. This was in
direct response to sector wide research
showing that certain intersectional
identities – particularly race, sexuality
and disability - were underrepresented
in existing data, despite being more
likely to experience homelessness, and
experience discrimination while in the
homelessness system (Bramley et.al,
2022; Gosmann, 2022; Tunåker et. al.,
2025) 

The pilot was a huge success, and a
2 , phase of the project was initiated.
Overall, nine people who had lived
experience of homelessness and
intersecting experiences (such as
racialisation, gender, sexual identity,
age, neurodivergence and disability)
were recruited to be peer researchers.
(Sailor & Jones, 2024)

nd
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Peer research: A new way 
of working at Justlife
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Freire argued community learning can
lead to disruption or changing of
oppressive systems through
‘consciousness raising’, whereby
learning themes raised by the
community are approached by
collective ‘problem-posing’. Learners
develop insights about their context
and how that affects their reality, which
in turn becomes part of the learning
process through praxis (Campos &
Anderson, 2021).

In service design focused participatory
activities Justlife carried out prior to this
research work, facilitator teams supported
the process by providing emotional and
psychological support for participants, as
well as logistical and project admin
support. The decision was taken to
replicate this approach for the peer
research project. 

The aim of this project was research rather
than service design – so facilitators’ would
also provide training for the peers in the
research skills. Additionally, they would
document everything happening in the
project to assess what worked well.

Participatory action research (PAR) was
used as blueprint for the project structure.
PAR is a research framework that cycles
through stages: plan, act, observe, reflect -
demonstrated in Figure 2 (Brown et. al.,
2012). PAR is rooted in the work of Paulo
Freire (1970/2017), modelled on his
concept of ‘praxis’, a continuous cycle of
action and reflection. 

Behind the Process: How Facilitator Reflection Shapes Meaningful Participation

The role of facilitation &reflection

Figure 2. Cycles involved in PAR
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Who Was Included

The aim of this qualitative research
report is to understand the project
facilitators’ experience and
perspectives of working in a reflective
way, by carrying out semi-structured
interviews with three facilitators.

Peer researchers were at the centre of
the broader project, their insights
shaping every stage of its evolution
from the pilot stage. This study did not
interview the peers, and their direct
insights are not presented here.
Supporting staff involved in this project
(senior leadership and managers)
were also not interviewed.

This decision was grounded in ethical
and practical considerations; including
the limited scope, time and capacity of
a masters project and university ethics
procedures. However, given that the
emphasis is on facilitators’ experience,
this is not a deficit, it is a deliberate
focus on a specific aspect of how the
project was delivered; and can be
viewed as one part of the overall
learning outputs from this project.

To explore the other project outputs
please head to Justlife’s website: 
https://www.justlife.org.uk/our-
work/lived-experience/peer-research

Methodology

Behind the Process: How Facilitator Reflection Shapes Meaningful Participation

Insider Reflexivity and Iteration

Structural reflexivity was particularly
important for the aims of this report,
because the researcher was also a
facilitator within the project and a co-
designer of the project blueprint. This
insider knowledge has informed the
design and the interpretation of this
report. 

Efforts were made to ensure reflexivity
and transparency throughout the
process, and a cyclical approach to
designing this report was used,
somewhat informed by PAR. From the
start the researcher involved the
interviewed facilitators in discussions
about this report and how the data
collection would be carried out.

Facilitators were given the opportunity
to see the outline of the interview
schedule, and feedback their thoughts
on it, leading to an iteration of the
questions.

02
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Interview and Analysis

The interviews were semi-structured to allow
questions to arise naturally and for relational
discussion to emerge; as certain conversations
about shared experiences and insider references
might need to be prompted differently to make
sense as abstact quotes. (Aburn et. al., 2021) 

Additionally, given the familiarity between
researchers and facilitators might lead to more
being shared than with a stranger, participants
were able to request specific quotes from them
be removed from the final report past the
general data withdrawal date. 

Interviews were carried out digitally, via Microsoft
Teams. Braun and Clarke reflexive thematic
analysis approach was been used, whereby
themes were allowed to emerge from the data
based on what recurred across all
interviews during data familiarisation. This
process was lightly guided by the research aims
as a framework, rather than being imposed from
the start (Byrne, 2021). This made space for the
lens of community psychology values to be
applied; such as theoretical and practical
frameworks of PAR and Freirean praxis; while
honing in on the facilitators subjective
experiences and collective perceptions of the
project.

7

A Note on Anonymity

Full anonymity is impossible, given
that there were only four publicly
credited facilitators on the project.
However, facilitators chose
synonyms – Sam, Ali & Zara - , and
some quotes have had details
redacted or generalized to make
sure individual quotes are not
attributable.
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Facilitators described reflection taking place at
many levels of the project, between one another
and with the peers collectively, in such settings as: 

Informal dialogues between facilitators
Facilitator meetings
Check-ins and check-outs in sessions
Reflective group sessions with peers
One-to-ones with peers 
Project planning meetings (with peers present
and just facilitators) 
External supervision and formal reflective
practice sessions

This aligns an initial assumption of this research
report: that reflection had been successfully
embedded. The following section explores themes
that emerged through analysis, and how reflection
influenced and was integral to the project.

“It’s about being flexible, responsive
to the needs of the community. I
think traditional methods are more
rigid and they might not have
reflection. They're like: “this is the
process, this is the procedure”
otherwise it's not considered
scientific, but then it's not as
accessible and psychologically
informed, or what works for
people.” - Ali

Findings 03
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1.Reflection drove person-centred
iteration & participation

2.Facilitator’s emotional labour was
seen, heard & processed through

relational reflection

3. Reflection enabled facilitators to
understand power, inequality &

positionality 



This adaptation enabled the peers
continued attendance, whilst
upskilling the facilitators in hosting
more accessible spaces. The
facilitator engaged in person-
centred, collaborative decision
making led by the peer through the
project’s reflective dialogue spaces.
This person-centred approach, where
people’s needs, preferences and
values are prioritized by practitioners
(NHS England, n.d.) aligns with
Justlife’s collaborative and person-
centred values (Justlife, 2025a). 

In experiential learning (Kolb, 2015, p.
47-54) reflection is about considering
the context of individual or
organizational values, perceptions
and understandings when assessing
what happened, and considering
what to do next. Reflective processes
enabled facilitators not only to

The facilitators described the project
being designed as it went, with live
iteration - the cyclical process of
testing, evaluating and adjusting.
However, also they repeatedly
described this as being intrinsically
linked to reflection:

Behind the Process: How Facilitator Reflection Shapes Meaningful Participation

1) Reflection drove person-centred 
    iteration & participation

“It was such a moving process, and it
was being developed as we were going.
We couldn’t follow a workbook, there
wasn’t one…. I think that requires much
more reflection. It’s quite challenging in
terms of being responsive to how things
shift and move. I don’t think you can do
that without reflection.” - Sam
 
“You have reflection and then action…
something might change based on that.
Then you test that out and reflect on it
again. So it's like a cycle and a flow. That
helped the continuous learning and
being flexible, human-centred rather
than just process and rigid.” - Ali

Identified in these quotes is the
experience of actively building
something new. They describe
reflection as a means of observing the
process, learning from it, and adapting
their approach as the needs of the
project evolved. However, Ali also
discussed staying responsive and
attuned to the peer researchers
involved:

“Very early on in group two, one of the
peers was moved out of area (by the
council). So then we adapted the project
to actually facilitate hybrid meetings,
which hadn't been done in the first group.
And even through that process, we’d
receive feedback in the one-to-ones. (I’d
ask) “is this working for you?” and they
might share: “well I want to feel more
engaged and more involved and
included”. Then we’d shift how we ran the
sessions again to make sure it was safely
held.” - Ali

10



engage in the iteration processes of
PAR, but to assess what and how to
adapt in alignment with the person-
centered values of the project. Ali
recalled adapting the approach in a
similar way for other aspects such as
ending processes:

Behind the Process: How Facilitator Reflection Shapes Meaningful Participation

“We built an additional part of the
project, which we referred to as ‘ending
well’…the Christmas period was when it
was originally going to end, so we
extended it until March to build in space
to support people in many different
ways: their mental well-being, into the
future projects, education and
employment, which hadn't originally
been planned. (We) needed to make it
more person-centred and respond to
the reflections.” - Ali

which has been widely disseminated
across the homelessness sector. In this
way, these changes in practice not only
impacted the individual wellbeing of
the peers involved in the project. They
also have the potential to influence
change by shifting practices across the
sector. These processes shed light on
the PAR theory underpinning the
project, and show value centered
praxis in action – where cycles of
learning through reflection improve
things not just for the individual, but
systemically (Prilleltensky, 2001) 

These examples show person-centred
accessibility adaptions being made: for
someone who'd been unexpectedly
moved from the accommodation they
were staying in, an experience
common in homeless populations
(Tebbs, 2025); and the project ending
being significantly altered, not only
avoiding Christmas which can be an
isolating and triggering time for people
experiencing homeless (Saunders &
Brown, 2015), but also providing
extensive signposting for participants.

These learnings were embedded in the
projects  co-produced training manual,

11



The Facilitators described what
reflection meant to them in very clear,
personal terms:

Behind the Process: How Facilitator Reflection Shapes Meaningful Participation

2) Facilitator’s emotional labour was seen, heard &
    processed through relational reflection

“The words that are coming to mind are
digestion and processing. It's a way of
letting go, of stopping and thinking
about what you're doing.” - Sam

“You get a different sort of angle or
perspective on something. It's free
flowing and you end up bouncing
thoughts and it makes you feel
reassured. Sometimes I'd say: “oh, I'm not
the only one that noticed that”. So it
provides confirmation in your mind and
safety” - Ali

“A few times I was like, I’m failing, I’m not
doing the right thing. But reflective
practises helped me see what needs to
be improved from my perspective, what
I need to bring more of … or actually to
realise that yeah, we’re already doing
enough.” - Zara

emotional labour - the work of
managing one’s emotion while
performing relational supporting roles
(Wharton, 2009). For the facilitators
holding space for peers wellbeing,
complex project needs, and emergent
participatory processes, while also
supporting one another, reflection
became a protective structure that
helped them collectively process what
they were carrying:

Here, reflection is described as means
of gaining perspective, emotional
processing and release. Throughout
interviews, facilitators often framed it
as a reset emotionally – especially
during challenging experiences or
uncertainty. One facilitator described
reflection as providing “containment”.

Arguably what is being described is 

“It's about creating space specifically to
share your feelings, your thoughts and
your perspectives about something and
then analyse those… and maybe change
your practise based on that. It helps you
process things for your mental well-
being.” - Ali

12



All facilitators highlighted the
importance of being heard and seen
by one another. They discuss
recognizing one another's experiences,
gaining perspective and feeling
validated and supported. This insight is
critical to developing a nuanced
understanding of psychological safety
within this project. 

Psychological safety is a framework
whereby conditions are created in the
workplace so people feel safe to speak
up, raise issues and challenge the
status quo - arguably a needed
precondition for participatory research.
However, safety to speak is not the
same as feeling or being heard.
Research has shown that organisations
that may deploy psychological safety
measures, but experience a deficit in
resources such as time or budget – a
reality in the VCSE – may be less likely
to listen to concerns or needs shared
by their team. This can lead to burnout,
disengagement or mental distress in
staff (Kerrissey et al., 2022; Satterstrom
et. al., 2020).

What the facilitators are describing
goes beyond the basic principles of
psychological safety, and is more
correctly described as feeling heard –
defined by Satterstrom et. al. as ‘the
belief that the content of one’s voiced
ideas or questions will be recognized
and responded to’, which can lead 
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to feelings of trust and familiarity
growing in teams (2020) –
demonstrated by Sam’s quote: 

“We were able to be so open with each
other and were so trusting of each other.
That helped create an environment of
trust and openness in peer groups
where you were safe with your honesty.
I'm quite sure it helped that we got on so
well and were able to be so honest with
each other… I do feel that that trust
between us is reflected back from the
peers, that there was a lot of trust in us
and between us all. We have
engendered it.” - Sam

This is a clear example of collective
reflectiveness benefitting faciltiator’s
individual practice and wellbeing, as
well as the sense of collective well-
being and trust between peers and
facilitators. Reflective spaces not only
led to psychological safety principles of
being able to share and be open, but a
culture of listening, hearing and trust. 

13



Zara describes an event that took
place in a peer research meeting
shortly after the group presented
their findings at a public policy
meeting:

As well as the trust, openness and
supportiveness that the facilitators
described, there were examples of
challenges and conflict that arose in
this project. While some of these
played out interpersonally, all of the
examples shared were rooted in
structural inequality. Facilitators were
able to articulate this with clarity, and
all of them credited reflective
processes for enabling them to
understand and process what had
happened (Individually and within the
peer group), often involved some
uncomfortable confrontations with
personal power and positionality. This
section hones in on one example, in
order to thoroughly examine what this
looked like in practice.

Behind the Process: How Facilitator Reflection Shapes Meaningful Participation

3) Reflection enabled facilitators to understand power,  
     inequality & positionality 

“There was a quite intense attack on the
whole (homelessness) system from the
peers...and I think there was a lot of
transference directed at us because we
are workers (in the system) as well and
not realising it…probably it was our
transference as well – I used to work for
the council. It was a challenge to
observe my own emotions and how we
could facilitate this.“ - Zara
 
‘Transference’ Is a psychoanalytic
term, describing a person
unconsciously projecting feelings or
reactions on to another person or
situation in the present, which
actually relates to an experience in
their past. (Alonso, 2018). In this
example, Zara highlights transference
from the participants and
themselves.

By acknowledging that they and the
participants are experiencing
transference, they are revealing an
insight into the way interpersonal
dynamics and triggers can intersect
with processes of power and
positionality. After reflecting on this
experience with a colleague they
arrived at this realisation:       

14



“When you're working in this type of
environment, which was lovely, you
sometimes forget that sure, it's Co-
production, we are working as equals,
but there was still that power
relationship…in the ideal world, you would
think we are all equals, but we are not in
certain situations.” - Zara

This reflection is an example of how
Vissera & Kreemers (2018) describe
power in participatory processes
playing out: visible, hidden and
invisible. Visible power describes the
formal structures, processes and
procedures in place to guide a project
and decision making. Hidden power is
wielded by people who have the most
power in a system, who are able to
influence what's put on the agenda, to
bend rules, and wield influence within
systems – their power is often tied to
status, and social capital. Hidden
power refers to the cultural norms and
status quo that influence a situation,
reflective of the values and agenda of
power holders. 

Facilitators in this project were
relatively low within the hierarchy of
Justlife. However, their role involved
enforcing visible power, by ensuring
that group rules, the procedures and
policies were followed correctly.
Additionally, three of the facilitators
were directly line-managed by senior
management in Justlife, the people
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 that lead the direction and status quo
in the organization. While in this
instance the facilitator describes
transferential processes, they are
recognising a simultaneous truth: in the
reality of the projects structure, the
facilitators are power holders (Bilgen et.
al, 2021). 

Taken as a whole, this experience
represents an uncomfortable reality.
Participatory projects aiming to
address power and imbalance which
are carried out in organizations
embedded in social systems such as
the homelessness sector will always
have an inherent power imbalance.
However, Zara goes on to say about not
being equals in certain situations:

“I don't think it’s necessarily bad… I think
it's just about awareness. You have to be
aware of it all the time.” - Zara

This speaks to a role reflective
processes can play by building
facilitators awareness of the processes
of power. While awareness alone can’t
change structural power, it can reduce
the risk of further harm, particularly in
instances where a person in authority
might react offensively or punitively to
transference.

15



Trauma-informed practice advocates
for an approach that understands and
acknowledges trauma, and lays out
guidance on how to support people
who are triggered. However there is a
missing link in the intersection between
trauma-informed care and critical
awareness of power in the social care
sector (Tarshish et. al., 2024). Current
practice and research often fails to fully
acknowledge structural violence and
present day power imbalances, and
how both can lead to trauma, and
evoke responses, both transferential
and in reaction to real dynamics in the
now.

This experience demonstrates how
reflective dialogue and critical power
awareness could begin to bridge that
gap.
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Reflection influenced the way the peer research
project ran and was able to achieve it’s many
outcomes, and the impact reflection had on
psychological safety in the project. 

It enabled iteration and learning about best
practice, as well as human-centered, accessible
participatory practices. 

The emotional labour of the facilitators holding this
complex and multifaceted project was made
possible by a culture of psychological safety and
mutual listening fostered by the reflective
practices layered throughout the project. 

Reflective processes enabled the facilitators to
understand their own power and position within
the peer research project, and respond to
interpersonal conflicts and challenges in a way
that was both cognisant to the power structures
they were immersed in, and trauma informed.
 
The following recommendations are drawn from
the data; aimed at continuing to embed the good
practices described by the facilitators
throughout this report

Recommendations 04
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01

02

Embed reflective practice structurally across
leadership and projects

Create facilitator toolkit

Providing training for all line managers:
The value of reflective practice 
 How to practically enable self-led
reflection, including providing tools and
templates that can be disseminated to all
staff (eg. journaling guides, reflective
prompts for staff)
Listening skills and psychological safety,
so that line managers are equipped to
provide reflective space in 121s

Light-touch reflection on the agenda of
group meetings such as check ins.
In 121s ensure reflective discussion is on the
agenda for direct reports who value more in-
depth reflective space.
Ensure funding bids build in appropriate level
of budget for reflective needs of staff and
project. 

Carry out audit with existing facilitators, to
gather best practices from across the
organisation, and co-develop toolkit based
on their feedback.
Adapt elements of the peer research manual,
and proposed line manager toolkits to suit
facilitator needs.
Include guidance on relational boundaries,
reflective dialogue, and managing emotional
dynamics in participatory spaces.
Provide practical tools (eg. structured
prompts, exercises, and formats for group
and one-to-one reflection with participants).
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03

04

Acknowledge and make power visible in Justlife

Design reflective processes into projects from
 the start

Design training for all staff about visible,
hidden and invisible power; and how to
critically engage with their own power in their
roles

 

Adapt trauma-informed and psychological
safety guidance and training to include
sections on power
Commission further internal research to
understand power in Justlife’s participatory
work
All teams carry out a “power audit”

Build monitoring, learning and evaluation into
projects as cycles, rather than doing it at the
end.
Set reflective learning “pauses” as key
milestones in project plans.
Project initiation to include training for staff
about structural reflection models.
Design projects using models such as PAR,
praxis, or experiential learning.



Aburn, G., Gott, M. & Hoare, K. (2021). Experiences of an insider researcher – interviewing 

your own colleagues. Nurse Researcher, 29(3), 22-28. 10.7748/nr.2021.e1794 

Alonso, S. O. (2018). TRANSART. Transactions, Transferences and Transitions in 

Participatory Art. Barcelona Investigación Arte Creación, 6(3). 

ht tp s:// ww w.rese archgat e.ne t/publicati on /3 2857 39 03_TR ANSA RT _Trans acti ons_ Tran sfer

ences_and_Transitions_in_Participatory_Art 

Arguedas, M., Daradoumis, T., & Xhafa, F. (2016). Analyzing How Emotion Awareness 

Influences Students' Motivation, Engagement, Self-Regulation and Learning 

Outcome. Educational Technology & Society, 19(2), 87-

103. https://www.jstor.org/stable/jeductechsoci.19.2.87 

Bilgen, A., Nasir, A & Schöneberg, J. (2021). Why positionalities matter: reflections on power, 

hierarchy, and knowledges in “development” research. Canadian Journal of Development 

Studies, 42(4), 519-536. 

Bramley, G., Fitzpatrick, S., McIntyre, J. & Johnsen, S. (2022). Homelessness Amongst Black 

and Minoritised Ethnic Communities in the UK. Heriot-Watt University. https://i-

sphere.site.hw.ac.uk/2022/11/21/homelessness-and-black-and-minoritised-ethnic-

communities-in-the-uk-a-statistical-report-on-the-state-of-the-nation/ 

Bravo-Moreno, A. (2022). Demystifying the academy: Resistance, ethics and abuse of 

power. Power and Education, 14(2), open access. 

https://journals.sagepub.com/doi/full/10.1177/17577438211068283 

References

Behind the Process: How Facilitator Reflection Shapes Meaningful Participation 24



Brown, A. N., Mccormack, C., Cooper, G. M. & Smith, N. (2012). Developing medicines supply 

competency in Pacific Island countries: A needs-based approach to education. Pharmacy

Education, 12(1), 49-52. 

Bukamal, H. (2022). Deconstructing insider–outsider researcher positionality. British Journal of 

Special Education. Open Access. https://doi.org/10.1111/1467-8578.12426 

Byrne, D. (2021). A worked example of Braun and Clarke’s approach to reflexive thematic 

analysis. Quality & Quantity, 56, 1391-

1412. https://link.springer.com/article/10.1007/s11135-021-01182-y 

Campos, F. & Anderson, G. (2021). Paulo Freire’s Influence on Participatory Action Research 

In Burns, D., Howard, J., & Ospina, S. M. (Ed.), The SAGE Handbook of Participatory 

Research and Inquiry (pp. 41-54). SAGE 

Chivonne, A. (2012, July 18). Embedding project knowledge through reflective practice. 

[Conference Paper]. PMI Research and Education Conference, Limerick, Munster, 

Ireland. https://www.pmi.org/learning/library/embedding-project-knowledge-through-

reflective-practice-6369 

Cronick, K. (2002). Community, Subjectivity, and Intersubjectivity. American Journal of 

Community Psychology, 30, 529-546. 

https://link.springer.com/article/10.1023/A:1015860002096s 

Driscoll, J. (2007). Practicing Clinical Supervision: A Reflective Approach for Healthcare 

Professionals. Bailliere Tindall Elsevier. 

Behind the Process: How Facilitator Reflection Shapes Meaningful Participation 25



 

Emke, H., Vandendriessche, A., Chinapaw, M., Deforche, B., Verloigne, M., Altenburg, T. & 

Anselma, M. (2024). Facilitating co-research: lessons learned from reflection forms within

three participatory action research projects. Health Research Policy and System, 22(117)

Open Access. https://health-policy-systems.biomedcentral.com/articles/10.1186/s12961-

024-01210-x 

Emma, Bailey, J. & Mohamed, R. (2025, March 25). Peer Research Is Having An 

Impact. https://www.justlife.org.uk/news/2025/peer-research-is-having-an-impact 

Finlay, L. & Gough, B. (2003). Reflexivity. Blackwell. 

Fraser, H. & Taylor, N. (2016). Producing Marginalized Knowledge: Privilege and Oppression 

on the Basis of Species, Class, and Gender.

Springer. https://link.springer.com/chapter/10.1057/978-1-137-57909-6_2 

Freire, P. (1970/2017). Pedagogy of the Oppressed. Penguin Classics. 

Gosmann, S. (2022, June 08). "I Kept Falling Down the Stairs” - Disability Recommendations 

for the Homelessness Sector. https://www.justlife.org.uk/news/2022/i-kept-falling-down-

the-stairs-disability-recommendations-for-the-homelessness-sector 

Ide, Y. & Beddoe, L. (2023). Challenging perspectives: Reflexivity as a critical approach to 

qualitative social work research. Qualitative Social

Work, 23(4). https://doi.org/10.1177/14733250231173522 

Behind the Process: How Facilitator Reflection Shapes Meaningful Participation 26



Justlife. (2024). Peer Research. https://www.justlife.org.uk/our-work/lived-experience/peer-

research 

Justlife. (2025a). About Us. https://www.justlife.org.uk/about-us 

Justlife. (2025b). Our approach to lived experience involvement. 

https://www.justlife.org.uk/our-work/lived-experience/lived-experience-approach 

Justlife. (2025c). What is temporary accommodation? https://www.justlife.org.uk/our-

work/knowledge-hub/what-is-temporary-accommodation 

Kagan, C., Burton, M., Duckett, P., Lawthom, R., Siddiquee, A. (2011). Critical Community 

Psychology (2nd ed.). Routledge. 

Kemp, L., Bailey, D. & Barnard, A. (2019). Doing Participatory Action Research: reflections on 

criticality and social justice from the researchers’ perspective In Granosik, M., Gulczyńska, 

A., Kostrzyńska, M. & Littlechild, B. (Ed.), Participatory Social Work: Research, practice, 

education (pp. 235-251). Jagiellonian University Press. 

Kerrissey, M., Hayirli, T. C., Bhanja, A., Stark, N., Hardy, J., & Peabody C. R. (2022). How 

psychological safety and feeling heard relate to burnout and adaptation amid 

uncertainty. Health Care Management Review, 47(4), 308-316. 

Kolb, D.A. (2015) Experiential learning: experience as the source of learning and 

development. 2nd edn. New Jersey: Pearson Education. 

Behind the Process: How Facilitator Reflection Shapes Meaningful Participation 27



Mahajan, S. (2024). Navigating the cohesion-diversity trade-off: understanding the role of 

facilitators in co-creation using agent-based modelling. Philosophical Transactions of the

Royal Society A, 382(2285). https://doi.org/10.1098/rsta.2024.0093 

NHS England. (n.d.). Person-centred care. NHS England. https://www.hee.nhs.uk/our-

work/person-centred-care 

Office of National Statistics. (2023). People experiencing homelessness, England and Wales: 

Census 2021. 

https://www.ons.gov.uk/peoplepopulationandcommunity/housing/articles/peopleexperienci

nghomelessnessenglandandwales/census2021 

Oliver, K., Kothari, A. & Mays, N. (2019). The dark side of coproduction: do the costs outweigh 

the benefits for health research? Health Research Policy and Systems, 17(33), Open 

Access. https://link.springer.com/article/10.1186/s12961-019-0432-3 

Pedersen, R. & Nikulina, V. (2021, December 14). Understanding researcher positionality 

using the insider-outsider continuum. Integration and Implementation 

Insights. https://i2insights.org/2021/12/14/insider-outsider-continuum/ 

Platfform & Cymorth Cymru. (2024). Reflective Practice Starter Kit. ACE Hub Wales. URL or 

https://acehubwales.com/wp-content/uploads/2025/01/Reflective-Starter-Pack-English-

2025-Final-interactive.pdf 

Behind the Process: How Facilitator Reflection Shapes Meaningful Participation 28



Prilleltensky, I. (2001). Value-Based Praxis in Community Psychology: Moving Toward Social 

Justice and Social Action. American Journal of Community Psychology, 29 (5), 747-778 

Procter, A. (2025). Retrospective Project Timeline [Unpublished project documents; Justlife]. 

Sailor, C. & Jones, R. (2024, March 18). Our journey into peer research as people with lived 

experience of temporary accommodation. https://www.justlife.org.uk/news/2024/our-

journey-into-peer-research 

Satterstrom, P., Kerrissey, M., & DiBenigno, J. (2020). The Voice Cultivation Process: How 

Team Members Can Help Upward Voice Live on to Implementation. Administrative 

Science Quarterly, 66(2). 

https://journals.sagepub.com/doi/full/10.1177/0001839220962795 

Saunders, B. & Brown, B. (2015). ‘I was all on my own’: experiences of loneliness and 

isolation amongst homeless people. Crisis. 

https://www.crisis.org.uk/media/20504/crisis_i_was_all_on_my_own_2016.pdf 

Suzina, A. C. & Tufte, T. (2020). Freire’s vision of development and social change: Past 

experiences, present challenges and perspectives for the future. International 

Communication Gazette, 82(5). https://doi.org/10.1177/1748048520943692 

Tarshish, N., David, P., & Krumer-Nevo, M. (2024). Social Work Advocacy: Towards a 

Trauma-Informed Model. Clinical Social Work Journal, 53, 220-231. 

https://link.springer.com/article/10.1007/s10615-024-00942-1 

Behind the Process: How Facilitator Reflection Shapes Meaningful Participation 29



Tebbs, M. (2025). 

. Justlife. https://www.justlife.org.uk/assets/documents/JustLife-A-Better-

Vision-for-Temporary-Accommodation-DIGITAL.pdf 

Tunåker, C., Sundberg, T., Yuan, S., Renz, F., Kirton-Darling, E. & Carr, H. (2025). There’s No 

Place Like Home: Uncovering LGBTQ+ youth homelessness in the UK. AKT. 

ht tp s:// ww w.ak t. or g.uk /l gbt -you th -hom el es sness-resea rch-rep ort -2025-t he res-no -pla ce-

like-home/ 

Tyng, C.M., Amin, H.U, Saad, M.N.M, Malik, A.S. (2017). The Influences of Emotion on 

Learning and Memory. Frontiers in Psychology, 24,(8). 10.3389/fpsyg.2017.01454 

Varghese, R., Quiros, L., & Berger, R. (2018). Reflective Practices for Engaging in Trauma-

Informed Culturally Competent Supervision. Smith College Studies in Social Work, 88(2), 

135-151. 

Visser, S. S. & Kreemers, D. (2018). Breaking through boundaries with PAR – or not? A 

research project on the facilitation of participatory governance through participatory action 

research (PAR). Educational Action Research, 28(3), 345-

361. https://doi.org/10.1080/09650792.2019.1624380 

Wharton, A. S. (2009). The Sociology of Emotional Labor. Annual Review of 

Sociology, 35(1)10.1146/annurev-soc-070308-115944 

Better Vision for Temporary 

Accommod at io n

Behind the Process: How Facilitator Reflection Shapes Meaningful Participation 30



Justlife 1479-1489 
Ashton Old Road 
Manchester 
M11 1HH 
0161 285 5888 

info@justlife.org.uk 

www.justlife.org.uk
 Justlife Foundation Ltd 7517887 Registered Charity 1140822


